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ABSTRACT 
 
Name  : Syahriani Sarea 
Reg. Num : 20400112034 
Thesis : Student’s Attitude Towards the Application of Problem-Based 
Learning Method at the Second Year of SMPN 1 Sungguminasa 
Consultant I : Prof. Hamdan Juhannis, M.A.,PhD. 
Consultant II : Andi Asmawati, S.Pd.,M.Pd. 
  
This research aimed to measure students’ attitude towards the application of 
Problem-based learning at the second year of SMPN 1 Sungguminasa. The students’ 
attitude includes various dimensions such as, affective aspect in motivation, 
psychomotor aspect focused on students’ activity and cognitive in critical thinking 
skill of student.  
 The method of this research was descriptive quantitative design. The sample 
of this research consists of 37 students at the second year of SMPN 1 Sungguminasa 
Gowa. Technique of taking sample was purposive sampling. The research 
instruments of this research were questionnaire, and observation.The data analysis 
technique used likert scale.  
The data were calculated using descriptive statistic (mean score, frequency, 
variance and standar deviation). The descriptive analysis showed that the students’ 
attitude toward PBL got percentage category high and very high were greater than 
middle and low categories. It concluded students’ attitude in cognitive, affective, and 
psychomotor positive towards PBL.  
 Based on the finding and conclution, it was noted that the student’s attitude 
towards the application of PBL was positive that was 75.66%. The teacher and 
students who will teach and learn English were suggested to apply this method to 
improve students’ motivation and enrich their activity in learning.  
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CHAPTER I 
INTRODUCTION 
This chapter begins with the background of the research followed by 
research problem, objective of the research, significance, the scope of the research 
and operational defenition of term.   
A. Background 
  Teaching English is not an easy job. Each teacher has problems in teaching 
language especially English. Deciding the most effective technique to be used in 
teaching is strong challenge facing by the teacher. The fact that conventional 
method of teaching cannot serve the needs and wants of today’s students (Selcuk, 
GS. 2010). Today, the characteristic of students become more creative and critical 
thinking that encorage teachers to find the right method.  
  According to PERMENDIKDUB (2014:103) the government recommended 
several methods in teaching and learning process that appropriate to be 
implemented in curriculum 2013, they are, Project Based Learning, Discovery 
Learning, and Problem Based Learning. 
  In SMPN 1 Sungguminasa, some teachers have been implemented Project 
Based Learning and Discovery Learning in teaching english. This is the challenge 
to researcher for applying Problem Based Learning in english class. In addition, 
Problem Based learning (PBL) is not new to student anymore, it had experienced 
by them on other learnings such as science and math.     
  Problem Based Learning is hardly new. it begins in the early 1960s at the 
medical school of McMaster University in Canada. Problem Based Learning 
2 
 
 
 
(PBL) is an approach to learning and teaching in which students wrestle with real-
life problems in small groups as a stimulus for learning. Barrows (1996) labels the 
main characteristic of PBL as follows: (a) learning is student-centered, (b) 
Learning takes shape in small groups of students, (c) teacher should act as 
moderator and facilitator,(d) the problem provide motivation for learning and 
organizational focus, (e) problems provide the basis for the advance in clinicsl 
problem-solving skill, and (f) self-directed learning aids the acquisition of new 
information.  
 Problem-based learning (PBL) is considered a student-centered instruction 
approach in which inspired students to apply critical thinking through simulated 
problems in order to study complicated multifaceted, and practical problems that 
may have or not have standard answers (Wang, 2012:123). Some previous 
researchers have also stated that besides equipping student with knowledge, this 
approach could also be employed to improve their problem-solving skills, critical 
and thinking abilities, communication skills, group cooperation, attitudes and 
students’ motivation  (Zaduqisti, 2010; Husnidar,2014; Wang, 2012) 
  Eventhough, there are positive results from implementation of PBL, it was 
found that both teacher and student faced some difficulties. Through the 
observation teacher revealed hard to create suitable problem to put onto the 
material, it required much time in preparation and process. There are some 
disadvantage of PBL such as, (a) Demanding on staff time, (b) Human resources, 
(c) Information overload, (d) Different type of students (quiet student and 
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dominan student), (e) Dysfunctional group, (f) adaptability and (g) less facilities 
Barrett, T (2005).  
Generally, PBL has been widely used by previous reserchers in many 
disciplines. Saleh, M (2013) explained on his thesis entittle “Pengaruh 
Penggunaan Model Pembelajaran Berbasis Masalah dalam Meningkatkan 
Motivasi dan Hasil Belajar Siswa” that PBL can solved students’ problem in 
Biology.Wang (2012) revealed on his journal entittle “Utilizing Problem-Based 
Leraning (PBL) in a University English Interpretation Class” PBL has provided a 
rewarding and quality learning experience for students. And Selcuk, GS. (2013) 
compared The Achievement in Problem-based Learning and Traditional Learning 
Classes in Physics provides some evidence for positive effect of using PBL on 
students’ physics achievement. The previous researchers seem to concentrate 
more in students’ achievement so researcher would like to see further influence of 
PBL such as students’ attitude. 
Furthermore, PBL is used in various field of education mainly in science, 
medical and engineering education (Barrow: 1996). According to the finding of 
many PBL studies carried out on medical education, students’ attitude towards 
learning have changed, and PBL-students were more content with the learning 
process than the non-PBL student (Selcuk, GS: 2010). To exemplify, Albanese 
and Mitchell (1993) reported in their study that the medical student who 
experienced the PBL method were more participatetive in the activities and they 
found those activities harder but more fruitful than non-PBL medical student. It 
was described that the the student who experienced the PBL method developed a 
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more positive attitude towards the instructional environment, and enjoy the whole 
learning process better when compared on the ones educated with conventional 
methods of teaching. On the other hand, students’ attitude in learning is important 
to improve their academic success.  
However, the researcher is new to the concept of PBL in teaching English, 
in which this method has never been used in learning English at SMPN 1 
Sungguminasa. The researcher tried to use this method in English class, while 
some research using PBL in Math, Science, Medical, and others. It makes the 
researcher interest and trying to apply this method in English class. In order to 
know the students’ attitude toward PBL in learning process.  
 By this condition, the researcher will conduct a descriptive quantitative 
research entittle, “The Students’ Attitude towards the Application of Problem-
Based Learning in English Learning at the second year of SMPN 1 
Sungguminasa” 
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B. Research Problem 
Based on the background above, the researcher formulates the following 
question: 
What is the students’ attitude toward the application of Problem-Based 
Learning in English learning at the second year students’ of SMPN 1 
Sungguminasa? 
C. Research Objective 
The objective of the research is to describe how the student’s attitude towards 
the application of Problem-Based in English learning at the second year of SMPN 
1 Sungguminasa. 
D. Research Significance 
There are two significances of this research, they are: 
1. Theoretical Significance 
The result of the research is expected to be useful reference for language 
teaching particularly for English teachers, for students, and for the researcher 
herself. 
2. Practical Significances 
a. For students 
The researcher expects that all of the students are able to learn English actively 
through this method. It also can help the students to solve some of their problems 
in learning English.so English become easily and fun. 
b. For Teachers 
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Through this research, the researcher really hopes it can help teachers to 
identify their students’attitude in English learning through the application of 
Problem Based Learning. It is also expected to give good contribution for teachers 
to solve students’ problem and to know what student really need in learning 
process. 
c. For the other researchers  
The researcher is very hopeful that other reserchers can tries to use PBL in 
their research because this method rarely used in English learning. Resercher 
expects that the next reserchers can complete the lack of this research.  
E. Research scope 
Scope of the research focuses on the student’s attitude towards the application 
of Problem-Based Learningin various domain such as, affective, cognitive and 
psychomotor in English learning.  
F. Operational Definition of Term 
In this research, there are two variables that become research focus. Variables 
include attitude, Problem-Based Learning (PBL) and Motivation. 
1. Attitude  
Attitude  is, a feeling, opinion or reaction to something or someone. it can be 
positive or negative evaluation of people, objects, events, activities, and ideas. It 
could be concrete, abstract or just about anything in the environment.  
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Attitude may impact the value of the objects. However, attitude towards some 
objects are not stable. It may change by individual’s motivation as well as by 
critical thinking of the subject. In this reasearch, attitude when student express 
positive or negative impacts towards PBL as the object.  
2. Problem-Based Learning (PBL) 
Problem-Based Learning (PBL) is a constructivist approach to learning that 
challenge students to learn through engagement in real problem. It is based on 
student center and teacher becomes a facilitator in the learning process. In this 
research, researcher will give student problems to identify and they discuss in a 
small group. Then, each group presents their solution for the problem. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 This chapter is divided into four main sections, namely review of related 
research finding, partinent idea, theoritical framework, and hyphothesis. 
A. Previous Related Research Findings 
 Zaduqisti (2010) explained on her journal entittle “Problem Based Learning-
Konsep Ideal Model Pembelajaraan untuk Peningkatan Prestasi Belajar dan 
Motivasi”Problem-Based Learning (PBL) has a positive contribution to enhance 
students’ motivation. It alsoshowed that PBL can improve students’ motivation 
especially in competitiveness, acquisitiveness and activeness. 
Husnidar (2014) explained on his journal entittle “Penerapan Model 
Pembelajaran Berbasis Masalah untuk Meningkatkan Kemampuan Berpikir Kritis 
dan Dipositis Matematis Siswa ”the increase of students’ critical thinking skills 
that taught with problem-based learning (PBL) in math is higher than 
conventional model. This model too appropriate with non-theoretical learning 
such as physic, healthy and pharmacy and informatics. 
Supratiknya and kristiyani (2006:13) explained on their journal entittle 
“EfektivitasMetode Problem-Based Learning dalamPembelajaran Mata 
KuliahPsikologyKepribadian II” that problem-based learning (PBL) not only 
applied in non-theoretical learning but also PBL is effective to be applied in 
teaching theoretical course. It proven in psychology course. 
8
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 Saleh (2013) explained on his thesis entittle “Pengaruh Penggunaan Model 
Pembelajaran Berbasis Masalah dalam Meningkatkan Motivasi dan Hasil Belajar 
Siswa” that PBL can solved students’ problem in Biology. It concluded that this 
method can increase students’ motivation and achievement in this subject.  
 Wang (2012) revealed on his journal entittle “Utilizing Problem-Based 
Leraning (PBL) in a University English Interpretation Class” PBL has provided a 
rewarding and quality learning experience for students. It confirmed an ideal 
candidate to remedy the ineffectiveness of traditional teaching that stifles 
students’ learning enthusiasm.  
 Massa, Donnelly, and Hanes explained on their journal entittle “Student 
Reaction to Problem-Based Lerarning in Photonics technician Education” PBL 
showed that with increased experience with PBL, students developed the 
confidence and critical thinking skill needed to solve ill-structured problem in 
photonic. It also proven with students’ reaction when they learned to work 
collaboratively and productively in teams to solved the problems.  
According to Kaufran, DM and Mann, KV (1997:177) on their journal entitle 
“basic Science in Problem-based Learning and conventional curricula: Students’ 
Attitude” the result of this study showed that students’ attitude toward basic 
science were more positive compared to a conventional method.  
Akinoglu, O and Tandogan, RO (2006) revealed on their journal entitle “ The 
Effect of Problem-based learning in Science Education on students’ Academic 
Achievement, Attitude and concept learning” the implementation of PBL active 
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learning model had positively affected students’ academic achievement and their 
attitudes towards science course.  
 The previous researchers above had proved the effectiveness of PBL method in 
teaching. There are some similarities and differences between their research and 
the research that I would do as researcher. Otherwise, this method is very 
appropriate to build students’ character. Not only build their interest in learning 
but also it makes students more active, enthusiasm, and motivated to solve their 
problems easily. It is one of the general similarities among all of the previous 
researchers. 
B. Some Pertinent Ideas 
 In this point, further concept about both Promblem-Based Learning and 
Attitude as the objeck of this research is explained as follows: 
1. Problem Based Learning 
Problem-based learning (PBL) is perhaps the most innovative instructional 
method conceived in the history of education. PBL was originally designed to 
respond to the criticism that traditional teaching and learning methods fail to 
prepare medical students for solving problems in clinical settings. Instead of 
requiring that students study content knowledge and then practice context-free 
problems, PBL embeds students’ learning processes in real-life problems. 
a) Brief History of PBL  
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 Problem-based learning was first developed in medical education in the 1950s. 
The development of PBL is generally credited to the work of medical educators at 
McMasters University in Canada in the 1970s. This development made 
recommendations for changes in medical education. Since its first implementation 
several decades ago, PBL has become a prominent pedagogical method in medical 
schools and health-science-related programs throughout the world, including 
North America, the Netherlands, England, Germany, Australia, New Zealand, and 
India (Barrow, 1996) 
Barack and Dori on Huang, woei Journal, (2016), The adoption of PBL in 
higher education outside of the medical field as well as K–12 (short from 
Kindergarten to 12th grade) settings gradually occurred throughout the 1990s. 
PBL has been applied globally in a variety of professional schools such as 
engineering studies, law schools, teaching education, and also diffrent wide range 
of disciplines such as, biology, chemistry, physic, psychology, economic and so 
on.  
b) Concept of Problem Based Learning 
 Learning in PBL is bounded by problems. Problem-based learning is based on 
constructivist assumptions about learning, for example: 
1. Knowledge is individually constructed and socially co-constructed from 
interactions with the environment; knowledge cannot be transmitted. 
2. There are necessarily multiple perspectives related to every phenomenon. 
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3. Meaning and thinking are distributed among the culture and community in 
which we exist and the tools that we use. 
4. Knowledge is anchored in and indexed by relevant contexts. 
PBL is a constructivist approach to learning that challenges students to learn 
through engagement in a real problem. It is based on student-centered learning, 
and the teacher becomes a fasilitators with learning process. 
Barrow in Harun (2012), defined PBL as the learning that result from the 
process of working towards the understanding of a resolution of a problem. The 
problem is encountered first in the learning process. While Chasman in Baden, 
(2007) defined that PBL as a teaching strategy which simultaneously develops 
problem-solving strategies, disciplinary knowledge, and skill by placing students 
in the active role as problem-solver confronted with a stuctured problem which 
mirrors real world problem. 
c) Characteristics of PBL 
Problem-based learning is an instructional methodology that is, it is an 
instructional solution to learning problems. The primary goal of PBL is to 
enhance learning by requiring learners to solve problems. It is a methodology with 
the following characteristics: 
1. It is problem focused, such that learners begin learning by addressing 
simulations of an authentic, ill-structured problem. The content and skills to be 
learned are organized around problems, rather than as a hierarchical list of topics, 
so a reciprocal relationship exists between knowledge and the problem. 
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2. Knowledge building is stimulated by the problem and applied back to the 
problem. 
3. It is student centered, because faculty cannot dictate learning. 
4. It is self-directed, such that students individually and collaboratively 
assume responsibility for generating learning issues and processes through self-
assessment and peer Problem-Based Learning 489 assessment and access their 
own learning materials. Required assignments are rarely made. 
5. It is self-reflective, such that learners monitor their understanding and 
learn to adjust strategies for learning. 
6. Tutors are facilitators (not knowledge disseminators) who support and 
model reasoning processes, facilitate group processes and interpersonal dynamics, 
probe students’ knowledge deeply, and never interject content or provide direct 
answers to questions.  
The PBL learning process normally involves the following general steps: 
1. Students in groups of five to eight encounter and reason through the 
problem. They attempt to define and bound the problem and set learning goals by 
identifying what they know already, what hypotheses or conjectures they can 
think of, what they need to learn to better understand the dimensions of the 
problem, and what learning activities are required and who will perform them. 
2. During self-directed study, individual students complete their learning 
assignments. They collect and study resources and prepare reports to the group.  
3. Students share their learning with the group and revisit the problem, 
generating additional hypotheses and rejecting others based on their learning. 
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4. At the end of the leaning period (usually one week), students summarize 
and integrate their learning. In the following sections, we discuss PBL 
effectiveness and implementation issues from PBL research findings. 
 Another resercher, namely Swaroop, S.S explain on his journal about step of 
Problem-based Learning following steps: 
d) Step of Problem Based Learning 
1. Identify the Problem 
2. Explore pre-existing knowledge 
3. Generate hypotheses and possible mechanisms 
4. Identify learning issues 
5. Self study 
6. Re-evaluation and application of the new knowledge to the problem 
7. Assessment and reflection on learning 
Pigure 2.1 
Syntax of PBL Method 
 
 
Adapted by Swaroop, S.S 
1.  Identification and 
Clarification the Problem 
2. DEFINE  the 
Problem 
3. Brainstorming  
4. Formulate Learning 
Objectives  
5. Individual 
Study 
6. Group Shares Result 
7. Identify areas for 
improvement 
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e) PBL in Teaching 
1. Teacher’s Role in PBL 
 Identify a problem that is appropriate for the course and student population. 
The problem should help teach students new skills they will use for a problem that 
would be too difficult for them to complete on their own. State the problem in a 
narrative format that includes details about the background but do not provide too 
much information that the students could find on their own as they search for a 
solution. 
 Organize student in a group that represent different skill levels and diversity in 
an effort to achieve more successful team dynamics and outcomes. Find ways to 
engage students collaboratively in teams. This can be achieved by having students 
identify their strength and weakness which will assist them as they assume 
different roles during the problem solving process. 
 Provide instruction support to assist the students in building their under 
standing of new content and the problem solving process. Support should be 
provided from the time you present the problem to when the teams present their 
solutions. Key here is support your role will be facilitator, coach know to deep 
understanding of new material. 
2. Students’ Role in PBL 
a. Explore the issue the issue related to the problem. Read, discuss and analyze 
the problem and identify its significant parts. 
b. List what your team know about the problem. Discuss your team members’ 
current knowledge and experience that relate to the problem. Identify the 
16 
 
 
 
strength and capabilities each team member can offer as you explore solutions 
to the problem. Brainstorm possible solution and accept everyone’s 
contributions. 
c. Develop and write out the problem statement in your own words. This 
description should be based on what you know about the problem and what 
you will need to know to solve the problem. Do not following; (a). Get 
consensus from the team on the new written statement (b). Write the problem 
statement (c). Get feedback from your instructor (d). Be willing to 
change/modify the problem statement as you gather information and learn 
more about the problem. 
d. List all possible solution to the problem. List ideas, speculation, and 
hypotheses about the problem; what are its causes and in what ways might the 
problem be solved? Order the possible solutions from the most likely to yhe 
leastlikely and choose the one your team feels ismost likely to successd. 
e. List actiont to be taken with a timeline. 
1) What do we have to know and do to solve the problem? 
2) How do we rank these actions? 
3) How do these actions relate to our list of pssible soutions? 
4) Do we agree on these actions and if not, how do we reach consensus? 
f. List what your team need to know to solve the problem. List what your team 
does not know about the problem and ask questions such as, “what do we need 
to know to solve this problem?” or “can the instructor provide us with more 
information?” 
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1) Discuss possible resources needed to solve the prolem such as the internet, 
textbook, primary and secondary sources, interview, the instructor. 
2) Assign and schedule research task to each team member. 
3) Set deadlines for all tasks. 
g. Write your team’s repkpk ort with the solution to the problem that includes 
supporting documents. This step can act as a preliminary step taht involves a 
draft report or can be the final report. Check with your instructor on his or her 
requirements. 
1) Prepare how you will present your findings by following the requirement 
for this part of the activity. Typically, each team present their solutions as a 
group presentation to the entire class or stakeholders related to the problem. 
2) The findings should include the problem statement, question, gatheted data 
analysis of the data, and support for solutions or recommendations based on the 
data analysis. This step will show the process and outcomes of the problem 
based learning activity. 
h. Presenting and defending your conclusion. An important goal in problem-
based learning is to present not only your team’s conclusions but also the 
foundation upon which they are drawn. 
i. Review and reflect on yur individual and team’s performance. This reflection is 
an important step that will help validate what you learned and how you could 
improve on the process. 
3. Importance of PBL to Improve Soft Skill Among Student 
a. Communication Skills 
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Student had indicated in a study that goodcommunication and interaction 
between groups of friends is the most important factorthat can promote their 
learning in PBL. Interaction with a group of friends is important in PBL because 
students have to turn and share information while they try to solve a given 
problem. So indirectly PBL can implement and enhance good communication 
skill among students.  
b. Cooperation Goup 
 According to Wee (2004), to be a student and a skilled workforce, a person 
needsto have strong communication skills and decision-making skills are also 
necessary in order to be a competent workfarce. What is certain student should 
have an outstanding achievement in whatever endeavor. The study also found that 
atmosphere in PBL group discussion which encourages collaboration can also 
influence students interest in PBL.  
c. Self Learning Skills 
 One of the adventages of PBL is that it can promote self-learning skills in 
them. This was supported by wee (2004) who obtained a similar result that the 
objectives and advantages of PBL are promoting independent learning skillss. 
Through management of a given problem, student are responsible for their own 
learning. They will learn to find, evaluate and synthesize new learning from 
variety of credible sources, including books, journals, magazines, internet, 
qualiied advisors facilitators and experts in related fields.  
d. Critical and Creative Thingking Skills 
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In addition, to the above points, the study conducted by Temel (2014) showed that 
students felt that they needed to apply their Critical and Creative Thinking Skills 
(CCTS) in order to solve the problems in PBL. It has potential to enhance the the 
effectiveness of teaching and learning, particulary in developing higher-order 
thinking skills and promoting soft skills among students. However, the question 
lies in the stategy of PBL implementation and the impact of the implementation in 
the process of teaching and learning in education institutions.  
4. Advantages of PBL 
a. Active learning: learning by doing 
b. Increases student motivation 
c. Relevant issues and learning (real life problems) 
d. Greater use of library, internet and other resource material 
e. Less use of short term recall 
f. Increased student interaction 
5. Disadvantages of PBL 
a. Demanding on staff time 
b. Human resources 
c. Other resources 
d. Information overload 
e. Different type of students (quiet student and dominan student) 
f. Dysfunctional group 
g. adaptability  
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2. Attitude 
Attitude  is a feeling or opinion about something or someone, or  a way of 
behaving. An attitude can be as positive or negative evaluation of people, objects, 
events, activities, and ideas. It could be concrete, abstract or just about anything in 
your environment. 
Kinicki A. (2014:197) in define attitude as, a learned predisposition to 
respon in a consistently favourable or unfavourable manner with respect to a 
given object. Attitudes affect the behaviour of the individual. It would be helpful 
at this point to distinguish between attitudes and values since the two concept 
have, more often than not, beeen used interchangeably. Attitudes affects 
behaviour at different levels than values. While values represent global beliefs 
that influence behaviours across all situation, attitudes related only to behaviour 
directed at specific objects, persons or situasions.  
Attitude has three main component; affective, cognitive, adn behavioural. 
The affective component of an attitude contains the feelings of emotions one has 
about a given object or situation. For example, many people are afraid of spiders. 
So, this negative afective respon is likely to cause you to have a negative attitude 
towards spider. Behavioural component of attitude refer to how individal tends to 
act or is expected, to act towards something or someone. The idea that people 
might infer their attitudes from their previous action. The last component of 
attitude is cognitive component. This refers to the beliefts, thoughts, and attributes 
that we would associate with an object. For instant, does one believe that using 
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abbreviation throughout communication is a healty practice?How does one respon 
towards this problem. If one does feel angry with people using abbreviation to 
communicate, one sees the affective component; if one believe that use of 
abbreviation helps people to express themselves better, its cognitive and if one 
observes that one has no intention of confronting people who use it. It is 
behavioural.  
The learning of a particular subject and, in this case English depends to 
some extent on the degree to which students have a  like or dislike evaluation of 
the method in learning. The perceived social pressure to learn or not to learn also 
determines their attitude towards learning a language. Attitudes controls the 
perceived ease or dofficulty of learning a language has a direct relation with past 
experience as well as previous obstacles.  
In this research, there are three main focus on students’ attitude that 
measured by the measurement. They are Cognitive, Affective, and Psychomotor 
domain. These three domains that researcher used as a reference to measure 
students’ attitude with standar measurement categories.  
1. Cognitive Domain 
The cognitive domain involves knowledge and the development of intellectual 
skills (Bloom, 1956). This includes the recall or recognition of specific facts, 
procedural patterns, and concepts that serve in the development of intellectual 
abilities and skills. There are six major categories of cognitive such as, 
Knowledge, Comprehension, Application, Analysis, Synthesis and Evaluation.  
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2. Affective Domain 
The affective domain is one of three domains in Bloom's Taxonomy, with 
the other two being thecognitive and psychomotor (Bloom, et al., 1956). For an 
overview of the three domains, see theintroduction. 
The affective domain (Krathwohl, Bloom, Masia, 1973) includes the 
manner in which we deal with things emotionally, such as feelings,  values, 
appreciation, enthusiasms, motivations, and attitudes 
3. Psychomotor Domain  
The psychomotor domain (Simpson, 1972) includes physical movement, 
coordination, and use of the motor-skill areas. Development of these skills 
requires practice and is measured in terms of speed, precision, distance, 
procedures, or techniques in execution. Thus, psychomotor skills rage from 
manual tasks, such as digging a ditch or washing a car, to more complex tasks, 
such as operating a complex piece of machinery or dancing .  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 22 
CHAPTER III 
RESEARCH METHOD 
This chapter presents the description of research method, population, sample, 
research instrumentations, data collection procedures, and data analyssis 
technique in this research.  
A. Research Method 
 This research used a descriptive quantitative research method. Descriptive 
research determines and describes the way things are. It may also compare how 
sub-groups (such as males and females or experienced and inexperienced 
teachers) view issues and topics (Gay, 2006: 159). The descriptive method used to 
describe students’ attitude towards the application of PBL in learning English; 
motivation, critical thinking, and the psychometric activity. 
 This research also used quantitative. Apuke (2017) stated that quantitative 
research method deals with quantifying and analysis variables in order to get 
results. It involves the utilization and analysis of numerical data using specific 
statistical techniques to answer questions like who, how much, what, where, 
when, how many, and how. In line with Apuke (2017),  Aliaga, and Gunderson 
(2002), describes quantitative research methods as the explaining of an issue or 
phenomenon through gathering data in numerical form and analyzing with the aid 
of mathematical methods; in particular statistics. The quantitative method in this 
research used to analyze the category scale of students’ attitude.  
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B. Research Subject 
This research chose a number of population who where the subject of the 
research. Azwar (2014: 77) explain population is the group of subjects to be 
subjected to generalize the results. The population of this research is the second 
year student at SMPN 1 Sungguminasa. The population consists of fourteen 
classes and each class is consisted of 37 students. So the population is 518 
students. 
  According to Arikunto (2013:174) sample is most of representative of who 
are researched. Samples are part of the population that should have the same 
features as that possessed by the population, (Azwar, 2014: 79). This research, 
uses purposive sampling technique, one class of the population is taken with a 
purpose. One class is the experimental class. The research takes8-E class as a 
sample, that include all 37 students.  
C. Research Instrument 
The instruments of the research are questionnaire and observation that aim to 
measure the attitude of students’ in learning English. The instrument of the 
research used as follows: 
a. Questionnaire 
The researcher use Likert Scale Questionnaire to identify students’ learning 
motivation. It includes ten statements that consist five intrinsic motivation and 
five extrinsic motivation. There are guidelines score on this questionnaire, and 
each statement has score each. 5 point for SS (very much), 4 point for S 
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(somewhat), 3 point for N (neutral), 2 point for TS (not really) and 1 point for 
STS (not at all).  
Table 3.2 
Students’ attitude Instrument 
No. Ranah Aspek Indikator 
Jumlah 
Butir 
Pernyataan Skala 
1. Afektif 
Motivasi belajar 
siswa 
Meningkatkan rasa ingin 
tahu berbahasa inggris 
3 2,20 dan 26 Likert 
Meningkatkan minat 
belajar 
3 1,8 dan 22 Likert 
Meningkatkan rasa 
percaya diri siswa 
3 4,15 dan 27 Likert 
Meningkatkan semangat 
belajar siswa 
3 6 11 dan 19 Likert 
2. Psikomotorik 
Aktivitas belajar 
siswa 
Meningkatkan aktivitas 
belajar bahasa inggris 
siswa melalui metode 
PBL 
4 
3,5,10 dan 
13 
Likert 
Mampu mempraktekkan 
bahasa inggris dengan 
baik dan benar 
3 
16 17 dan 
23 
Likert 
3. Kognitif 
Berpikir kritis 
Mampu memecahkan 
masalah yang di berikan  
3 
14,21 dan 
28 
Likert 
Mampu menganalisis 
masalah yang diberikan  
3 
12 18 dan 
24 
Likert 
Pengetahuan siswa 
Meningkatkan 
pengetahuan berbahasa 
inggris 
3 7 9 dan 25 Likert 
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D. Data Collecting Procedure 
1. Socialization: Socializing the way of the research conducted to the students. 
2. Giving questionnaire: the students were given some questions on the 
questionnaire.  
3. Submit: after answering the questionnaire, the students submitted their 
questionnaire. 
4. Analyzing: before analyze it, the data was checked whether it was complete or 
there was some missing data. After completing all the data, the data was 
analyzed.  
 
E. Data Analysis Technique 
Analysis of students’ attitude towards the application of PBL in English 
learning is done with Likert scale models that have gradation from very positive 
to very negative. Likert Scale used to measure attitudes, opinions, and perceptions 
of a person or a group of social phenomenon (Sugiyono, 2010: 134). According 
Sugiyono (2010: 135) the pattern of responses to positive statement that 5 = 
strongly agree, 4 = agree, 3 = neutral, 2 = disagree, 1 = strongly disagree. Students 
response on this instrument is calculated in accordance with the score of the 
answers given, then calculate a percentage. Furthermore, the value of positive 
response grouped based on: 
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Table 3.3 
Evaluation Category 
No Score 
Category 
 
1 101-107 Very low 
2 108-114 Low 
3 115-121 Middle 
4 122-128 High 
5 129-135 Very high 
 
 (Modification by Jali and Muljono, 2007) 
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CHAPTER IV 
 
FINDINGS AND DISCUSSION 
 
 
This chapter particulary presents the finding of the research which are 
presented as data description, and the discussion of the findings reveals argument 
and further interpretation of findings in this chapter, the research analyzed the data 
consisting of the result of questionnaire and observation.  
A. Findings 
The finding of the research dealt with the presentation rate of the student’s 
score obtained from the questionnaire to find  
1. Descriptive analysis  
Analyzing students’ attitude towards Problem-based learning based on 
questionnaire and observation  in SMPN 1 Sungguminasa.  
a . Descriptive analysis of students’ attitude toward PBL  
Based on the result of qusetionnaire given to the secong year student at SMPN 
1 Sungguminasa obtained the highest score and the lowest score as tabel below:  
Table 4.1 
The Distribution data of student’s highest score and lowest score 
 
No. Statistic Total 
1 Total sample 37 
2 Highest score 136 
3 Lowest score 101 
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Table 4.1 above showed the rate score of students’ attitude on PBL. The 
highest score was 136 and the lowest score was 101. Based on the result above, the 
the following analysis:  
1). The Interval 
To find the interval and determine the classification of interval used the 
formula as follows:  
Bk= 
 
 
 
Where:  
R= NT-NR  
p = 1+ 3,3 log n 
Explanation : 
Bk = Number of class  
R   = Distant 
NT = Highest score 
NR = Lowest score 
P    = Interval 
N   = total sample 
From the data above, the interval score was 
R = NT-NR 
   = 136-101 
   = 35 
P = 1+3,3 log n 
   = 1 + 3,3 log 37 
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   = 1 + 5. 17 
   = 6.17 = 6 
Bk=
 
 
= 
  
 
= 5,8  
 
2). Mean score, median score, and frequency  
Table4.2 
The mean score, median score and frequency 
 
Score Frequency Median Score (x) F(x) Mean 
101-107 3 104 312 
Mx= 
∑  
  
 
Mx = 
     
   
 
Mx = 121.21 
108-114 6 111 666 
115-121 8 118 944 
122-128 11 125 1.375 
129-135 9 132 1.188 
Total 37  4.485 
 
 
Based on the result above, the lowest score obtained with 3 students, 14 
students showed low attitude towards PBL. In addition, there were 11 student 
showed a positif attitude on PBL with 11 students and  9 student revealed the 
highest score of the positif attitude towars PBL. More details will be presented in 
the following table : 
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Table 4.3 
Score distribution with Category and the Percentage 
No Score Category Frequency Percentage 
1 101-107 Very low 3 8.10 % 
2 108-114 Low 6 16.21 % 
3 115-121 Middle 8 21.62 % 
4 122-128 High 11 29.72 % 
5 129-135 Very high 9 24.32 % 
 
Table 4.4 provided the percentage score of the student attitude towards PBL in 
English class. There were 3 students or 8.10 % categorized very low to this 
method. The percentage of  6 students categirized with low attitude was 16.21%. 
21.65%  categorized middle with total 8 students. In addiotion 11 students showed 
high score with 29.72%. 9 students with very high score srongly agree towarsd 
PBL and shows a positive attitude with 24.32%.  
. According to data analysis measured using questionnaire, students’ attitude 
had better increased that obtained 75.66 % as following pigure below:  
Pigure 4.1 
The Percentage of Students’ attitude towards PBL 
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b . Descriptive analysis of score distribution in cognitive, psychomotor and 
affective domain 
 The number of samples in this study included 37 students and the number of 
items in the questionnaire amounted to 28 items which included 3 aspects such as 
cognitive, psychomotor and affective aspects. In the previous chapter, researcher 
explained that each item has a rating point with the lowest rate is 1 and the highest 
is 5. The table below is a division of categories based on a liker scale, which 
divides categories based on the number of points that have been given by students. 
In the table, it can be seen if in 1 item all students give point 1, then if it is added 
to 37 points in the table it is described as a very low category and if each student 
gives more than one point it will display a higher category such as low, middle, 
high and the highest is very high. 
 
Table 4.5 
The score category of cognitive, affective and psychomotor domain 
No Score Category 
1 0 – 37 Very low 
2 38-74 Low 
3 73-111 Middle 
4 112-148 High 
5 149-185 Very high 
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 The category table above shows the score students gave to each item. If 
each item has a high score, it means that most students gave a highpoint to the 
item so it is categorized as high or very high. Item categorization can be seen 
clearly in the table below: 
 
Table 4.6 
Score distribution of Cognitive, Affective and Psychomotor domain 
with category 
 
Domain Indikator 
Number of 
items 
Item Score Category 
Cognitive 
Problem solving skills 3 
14 131 High 
21 164 Very high 
28 152 Very high 
Problem analyzing skills 3 
12 161 Very high 
18 167 Very high 
24 172 Very high 
Improving general 
knowledge about 
English language 
3 
7 162 Very high 
9 162 Very high 
25 163 Very high 
Affective 
Increasing curiosity in 
earn English 
3 
2 151 Very high 
20 171 Very high 
26 173 Very high 
Increasing interest in 
learning English 
3 
1 163 Very high 
8 145 High 
22 170 Very high 
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Domain Indikator 
Number of 
items 
Item Score Category 
Increasing students’ 
confidence 
3 
4 111 Middle 
15 166 Very high 
27 171 Very high 
Improving students’ 
enthusiasm in learning 
English 
3 
6 158 Very high 
11 157 Very high 
9 162 Very high 
Psychom
otor 
Increasing students’ 
learning activities 
through PBL 
4 
3 151 Very high 
5 148 High 
10 153 Very high 
13 165 Very high 
Ability to practice 
English properly and 
correctly 
3 
16 171 Very high 
17 164 Very high 
23 172 Very high 
 
 
 
 Based on the descriptive cognitive value data of students in each item 
displayed in the table, it can be seen that there are 3 indicators with each of 3 
items. In the cognitive domain, question no. 14 collected 131 points from the total 
number of students which could be categorized as low categories. Whereas item 
number 21 and 28 on the same indicator, namely problem-solving ability received 
points 164 and 152 which can be categorized as very high according to the table 
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above. The other two indicators in the cognitive domain also collect high scores 
and can be categorized as very high categories. 
 
  In the description of affective domain tables there are 4 indicators. There 
are 2 indicators which consist of each of the 3 items getting very high in each 
item. Unlike the second indicator, which is to increase student learning interest, 
item number 8 d is categorized as high with a total score of 145 points, while the 
indicator for increasing student confidence is only no. 4 which is categorized as 
middle, the remaining category is very high. 
 
The psychomotor domain contained some indicators, such as how students 
are able to practice English well and increase student activity in learning. The 
table description below shows the positive response of students with very high 
categories in almost every item in the psychomotor domain 
 
B. Discussion 
1. Descriptive analysis of students’ attitude toward PBL 
In this research, it explained about students’ attitude either the cognitive 
affective, or psychomotor domain towards PBL. Affective domain measured 
motivation of student in English learning, psychomotor based on student activity 
in learning and cognitive focused in critical thinking skill. According to data 
analysis measured using questionnaire, students’ attitude had better increased that 
obtained 75.66 %.  
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The cumulative of positive response of student was 75.66% based on the result 
of adding 3 categories. The first result of percentage is 21.62% for middle 
categorized and then added, 29.72% and 24.32% both categorized in high and 
very high. Students’ attitude includes cognitive, affective, and psychomotor which 
focus in some aspects as examples student’s motivation, activity, and critical 
thinking skill and many indicators. In addition, there were 8.10% very low and 
16.21% low response of students’ attitude towards the aplication of PBL.  
In this research, several things have been deduced. First, this method is a 
new method for students in English learning. In addition, this method provides the 
opportunities for students to explore their ability to be more active, more critical, 
and improve their learning motivation. It has been proven by some previous 
researchers such as, Zaduqisti, husnidar and Massa, Donnelly, and Hanes.  
Zaduqisti (2010) explained on her journal entittle “Problem Based 
Learning-Konsep Ideal Model Pembelajaraan untuk Peningkatan Prestasi 
Belajar dan Motivasi”Problem-Based Learning (PBL) has a positive contribution 
to enhance students’ motivation. It alsoshowed that PBL can improve students’ 
motivation especially in competitiveness, acquisitiveness and activeness. 
Husnidar (2014) explained on his journal entittle “Penerapan Model 
Pembelajaran Berbasis Masalah untuk Meningkatkan Kemampuan Berpikir Kritis 
dan Dipositis Matematis Siswa”the increasing of students’ critical thinking skills 
that taught with problem-based learning (PBL) in math is higher than 
conventional model. This model is too appropriate with non-theoretical learning 
such as, physic, healthy and pharmacy and informatics. 
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 Massa, Donnelly, and Hanes explained on their journal entittle “Student 
Reaction to Problem-Based Lerarning in Photonics technician Education” PBL 
showed that with increased experience with PBL , students developed the 
confidence and critical thinking skill needed to solve ill-structured problem in 
photonic. It also proven with students’ reaction when they learned to work 
collaboratively and productively in teams to solved the problems.  
2. Descriptive analysis item of cognitive, affective, and psychomotor domain  
 In this study there are 3 domains that are the focus of this research, namely the 
cognitive, affective and psychomotor domains when applying PBL models. 
a. Cognitive domain 
A cognitive domain included 2 indicators, for instance the ability to analyze the 
problems and improve the general knowledge about the English language. Based 
on the first indicator there are 3 items, they are, number 12, 18 and 24 while 
another indicator also included 3 items, such us 7, 9 and number 25. 
 
Based on the result of students’ responses in cognitive domain, each indicator 
and item got a very high response this shows that students have good knowledge 
and good analytical skills during the application of PBL. 
b.  Affective domain 
According to the title of this research, “Students’ attitude towards the 
application of PBL,” the affective domain has more indicators compared to both 
cognitive and psychomotor domains with 4 indicators. This showed that this study 
has more focus on how students’ react during the application of PBL. Some 
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indicators that showed students ' response to PBL are students' interest, curiosity, 
confidence and enthusiasm in learning English. 
Based on the results of data distribution, almost all indicators and items are 
categorized very high except 2 items in the students’ confidence indicator with 
item number 4 which is categorized as middle and item number 8 categorized as 
high on the indicator of students’ interest. 
c. Psychomotor domain 
Students’ responses to the psychomotor domain which has 2 indicators 
consisting of 7 items showed a very positive response with 6 items categorized as 
very high and only 1 item categorized as high. So that the distribution of the three 
domains above shows that students' attitude towards the application of the PBL 
model is very good. This is in line with the results of research by several 
researchers below: 
Massa, Donnelly, and Hanes explained on their journal entittle “Student 
Reaction to Problem-Based Lerarning in Photonics technician Education” PBL 
showed that with increased experience with PBL, students developed the 
confidence and critical thinking skill needed to solve ill-structured problem in 
photonic. It also proven with students’ reaction when they learned to work 
collaboratively and productively in teams to solved the problems. 
Husnidar (2014) explained on his journal entittle “Penerapan Model 
Pembelajaran Berbasis Masalah untuk Meningkatkan Kemampuan Berpikir Kritis 
dan Dipositis Matematis Siswa ”the increase of students’ critical thinking skills 
that taught with problem-based learning (PBL) in math is higher than 
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conventional model. This model is too appropriate with non-theoretical learning 
such as physic, healthy and pharmacy and informatics.  
Orhan and Ruhan (2006) wrote in their journal entittle “The Effect of 
Problem-Based Learning in science educationon students’ academic achievement, 
attitude and concept leaning” that PBL model had positively affected students’ 
academic achievement and their attitudes towards science and keeps their 
misconception at the lowest level.  
Not only the other prevoius researchers, Macho, Ersa and Stadler 
explained on their journal entittle “Analysis of Experience of Problem-Based 
Learningin a physics course of technicanical telecomunications engineering 
degree” showed that students’ self-directed learning, problem solving ability and 
high order thinking at highest level since exprerienced on PBL model.  
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CHAPTER V 
 
CONCLUSION AND SUGESTION 
 
 
This chapter presents the conclusion as well as few sugesstion of this study. 
Sugesstion are taken based on finding and conclusions obtained in this research.  
A. Conclusion 
According to the data analysis result obtained 75.66% positif response of 
student’s attitude towards the application of PBL in English learning at the second 
year student of SMPN 1 Sungguminasa. The cumulative based on the result of 
percentage 21.62% in middle categorized, in addition, 29.72% and 24.32% both 
categorized in high and very high. Student’s attitude include affective, 
psychomotor and cognitive which focus in student’s motivation, activity, and 
critical thinking skill.  
 
B. Sugesstion 
Based on the result of the data analysis and the conclusion the researcher 
suggests for the further of language teaching are suggested to use an alternative 
method to increase students’motivation, enrich students’ activity and critical 
thinking.   
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Appendix 1 
INSTRUMEN DAN KISI-KISI ANGKET 
1. Devinisi Operasional 
 Problem-Based Learning (PBL) atau Pembelajaran Berbasis Masalah 
(PBM) adalah metode pengajaran yang bercirikan adanya permasalahan nyata 
sebagai konteks untuk para peserta didik belajar berfikir kritis dan keterampilan 
memecahkan masalah, dan memperoleh pengetahuan (Duch, 1995). Metode ini 
akan diterapkan oleh peneliti di kelas VIII E SMPN 1 Sungguminasa Kab. Gowa 
pada pelajaran Bahasa Inggris.  
2. Kisi-Kisi Instrumen 
No Ranah Aspek Indikator 
Jumlah 
Butir 
Pernyataan Skala 
1. Afektif 
Motivasi 
belajar siswa 
Meningkatkan rasa ingin 
tahu berbahasa inggris 
3 2,20 dan 26 Likert 
Meningkatkan minat 
belajar 
3 1,8 dan 22 Likert 
Meningkatkan rasa 
percayadirisiswa 
3 4,15 dan 27 Likert 
Meningkatkan semangat 
belajar siswa 
3 6 11 dan 19 Likert 
2. 
Psikomo
torik 
Aktivitas 
belajar siswa 
Meningkatkan aktivitas 
belajar bahasa inggris 
siswa melalui metode 
PBL 
4 3,5,10 dan 13 Likert 
Mampu mempraktekkan 
bahasa inggris dengan 
baik dan benar 
3 16 17 dan 23 Likert 
3. Kognitif Berpikirkritis 
Mampu memecahkan 
masalah yang di berikan  
3 14,21 dan 28 Likert 
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Mampu menganalisis 
masalah yang diberikan  
3 12 18 dan 24 Likert 
Pengetahuan 
siswa 
Meningkatkan 
pengetahuan berbahasa 
inggris 
3 7 9 dan 25 Likert 
 
Petunjuk 
1. Kami memohon agar Bapak/Ibu memberikan penilaian terhadap skala 
penilaian tes yang telah dibuat. 
2. Dimohon agar Bapak/Ibu memberikan tanda cek (√) pada kolom penilaian 
yang sesuai dengan penilaian Bapak/Ibu. 
3. Untuk penilaian umum, dimohon Bapak/Ibu melingkari angka yang sesuai 
dengan penilaian Bapak/Ibu. 
4. Untuk saran-saran revisi, Bapak/Ibu dapat langsung menuliskannya pada 
pernyataan yang perlu revisi, atau menuliskannya pada kolom saran yang telah 
disiapkan. 
KerangkaSkalaPenilaian 
SS : SangatSetuju 
S : Setuju  
C : Cukup 
KS : KurangSetuju 
STS : SangatTidakSetuju 
NO SOAL STS KS C S SS 
1. 
Belajar bahasa inggris dengan menggunakan metode 
PBL sangat membosankan 
     
2. 
Metode PBL membuat saya ingin tahu lebih lanjut      
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NO SOAL STS KS C S SS 
materi pelajaran bahasa inggris 
3. 
Saya berpartisipasi lebih akif dengan metode PBL 
yang guru terapkan di kelas  
     
4. 
Saya merasa malu berbicara bahasa inggris di depan 
teman teman 
     
5. 
Peran guru sebagai fasilitator membantu saya lebih 
sering bertanya  
     
6. 
Saya sangat bersemangat memecahkan masalah yang 
di berikan leh guru dengan berdiskusi bersama teman 
teman 
     
7. 
Berdiskusi bersama teman menambah pengetahuan 
saya dalam belajar bahasa inggris 
     
8. 
Saya senang dengan metode PBL yang guru ajarkan 
dalam pelajaran bahasa inggris 
     
9. 
Metode PBL yang di terapkan oleh guru sangat 
membantu mengasah kemampuan saya dalam 
berbicara bahasa inggris 
     
10. 
Metode PBL yang diterapkan guru membuat saya 
semakin aktif melafalkan kosa kata bahasa inggris 
     
11. 
Metode PBL membuat saya merasa tertantang untuk 
dapat menguasai pelajaran bahasa inggris 
     
12. 
PBL meningkatkan kemampuan saya dalam 
menganalisis masalah  
     
13. 
Metode PBL melatih kemampuan saya dalam 
berkomunikasi dengan baik 
     
14. 
Metode PBL tidak membantu saya dalam 
menyelesaikan masalah dalam pembelajaran 
     
15. 
Saya merasa lebih percaya diri belajar bahasa inggris 
dengan metode PBL 
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NO SOAL STS KS C S SS 
16. 
Metode PBL membantu saya melafalkan kosa kata 
bahasa inggris dengan baik dan benar 
     
17 
Menggunakan bahasa inggris dalam berdiskusi 
membuat saya semakin baik dalam berbahasa inggris  
     
18 
Metode PBL melatih saya menganalisis masalah yang 
diberikan oleh guru 
     
19 
Dengan metode PBL saya selalu mengulang ulang 
materi pelajaran Bahasa Inggris di rumah 
     
20 
Metode PBL membuat saya berusaha tepat waktu 
mengikuti pelajaran Bahasa Inggris 
     
21 
Metode PBL tidak membatasi saya mencari 
pemecahan masalah melalui buku, internet, koran, 
majalah dll   
     
22 
Memecahkan masalah bersama teman lebih 
menyenangkan daripada sendirian  
     
23 
Metode PBL membuat saya bertanya dan menjawab 
dengan menggunakan bahasa Inggris  
     
24 
Metode PBL meningkatkan kemampuan saya dalam 
mengoreksi dan memberi saran kepada teman 
     
25 
Saya merasa kemampuan grammar, listening, reading, 
dan speaking saya meningkat menggunakan metode 
PBL  
     
26 
Dengan metode PBL saya lebih memperhatikan 
pelajaran bahasa inggris di kelas  
     
27 
Saya mampu mempresentasikan hasil masalah yang 
saya pecahkan di depan kelas 
     
28 
Metode PBL tidak membantu saya memecahkan 
masalah dalam pembelajaran bahasa inggris 
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Appendix  2 
Hasil Angket perilakusiswa terhadap pengaplikasian PBL 
NO NAMA PESERTA 
DIDIK 
Butir Intrumen angket 
Total 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 
1 AHMAD SAID ZAHIR 4 3 4 3 3 2 3 3 4 4 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 123 
2 
AHMADI GARDI 
SYARIFUDDIN 
4 3 4 4 3 2 3 2 3 4 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 122 
3 AL FAYED 3 4 4 3 3 2 4 3 2 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 121 
4 
ALDINA 
DWIYUNIARTI YACOB 
5 4 5 3 5 5 5 5 5 5 5 5 5 1 5 5 5 5 3 5 4 5 5 5 5 5 5 5 130 
5 
ALIFQA NUR 
FEBRIYANTI 
5 4 3 3 3 5 4 3 4 3 5 5 5 5 5 5 5 5 5 5 4 4 4 4 4 5 5 4 121 
6 
ALPIRA SALSABILA  
SALEH 
5 4 4 4 4 4 5 4 5 5 4 5 5 5 4 4 4 4 4 4 4 4 5 4 5 4 4 5 122 
7 
ANDI MIFZAL 
FAUZAN 
4 3 4 3 3 2 3 3 5 3 4 4 4 5 5 5 5 4 4 4 5 5 5 4 4 4 5 4 113 
8 fAJAR ALAMSAUDIN 5 4 4 3 4 5 4 4 3 4 4 4 4 5 4 4 4 5 4 4 5 5 5 4 4 4 5 4 118 
9 DEWI FAUZIAH  5 4 3 3 3 5 4 5 4 4 4 4 4 4 5 5 5 5 5 5 5 5 4 5 5 5 5 4 124 
10 DIDAN APRIAN JUPRI 4 4 4 3 5 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 112 
11 DWI WAHYUNI  5 5 5 1 4 5 4 5 5 5 5 5 5 1 5 5 5 5 5 5 5 5 5 5 5 5 5 4 129 
12 FAJAR ALAMSAUDIN 5 3 5 4 5 5 5 4 5 4 3 4 4 5 5 5 4 5 5 5 4 4 4 5 4 5 5 5 126 
13 
IKA  REZKY  
ROHIMAH 
5 5 5 3 4 5 5 5 5 4 5 5 5 2 5 5 5 5 5 5 5 4 3 4 5 5 4 1 124 
14 MUH. ALFIAN. AR 4 4 4 3 4 5 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 111 
15 
MUH. AMAL 
FATHULLAH 
3 4 5 3 4 5 4 3 3 5 4 5 4 1 5 5 4 4 4 5 5 5 5 5 4 5 5 4 118 
16 
MUH. DIRGA 
ALGAZAHLI. A 
4 3 3 2 2 4 3 3 5 4 3 3 3 4 4 4 4 3 5 5 5 5 5 4 4 5 5 5 109 
17 MUH. DZUL IKRAM 4 4 4 4 4 5 4 4 3 3 3 3 3 2 3 4 3 3 4 5 3 4 4 4 3 3 4 4 101 
18 MUH. MIZWAR 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 3 4 3 4 3 4 3 4 3 4 4 4 107 
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NO NAMA PESERTA 
DIDIK 
Butir Intrumen angket 
Total 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 
RAHMAN 
19 
MUHAMMAD FIKRI 
JAFAR 
3 4 5 3 4 5 4 3 3 3 3 4 4 2 3 5 4 2 3 4 4 5 3 5 4 5 5 3 105 
20 
NABILA HIRZA 
KIRAMAH 
5 5 4 5 4 5 5 5 5 4 4 4 5 5 4 4 5 5 5 5 4 5 5 4 4 5 4 5 129 
21 NADHIRAH 4 4 4 3 5 4 4 3 4 4 5 5 5 4 5 5 3 5 5 4 4 5 5 5 5 5 5 3 122 
22 
NADYA DWIYANTI 
ALTY 
4 5 4 4 5 5 5 4 5 5 4 5 5 5 5 5 5 4 4 5 4 5 5 5 4 5 4 5 130 
23 
NOVA ASDY AKURNIA 
FITRI 
5 4 3 3 3 4 5 3 5 5 4 4 4 4 5 5 5 5 5 5 5 4 4 5 5 5 5 4 123 
24 NUR AULIA AMANDA 4 5 4 2 5 5 5 4 5 5 4 5 5 1 4 5 5 5 4 5 4 5 5 5 4 5 4 5 124 
25 
NUR FADHILLAH 
QHOIRYYAH 
5 5 5 1 4 5 5 5 5 4 5 5 4 1 5 4 4 5 4 5 5 5 5 5 5 4 4 5 124 
27 NUR FADIL ABIMAYU 4 4 3 4 5 3 4 4 3 4 3 4 5 4 4 5 4 5 3 4 5  
5 4 4 5 5 3 110 
27 NUR INDAH SARI AZIS 4 5 5 1 5 4 5 4 5 4 5 4 4 1 5 5 5 5 4 5 4 5 5 5 4 5 5 1 119 
28 
NUR KHALISA 
RUSDIN 
5 3 3 3 3 5 5 3 5 3 3 4 3 4 4 4 5 5 4 4 4 5 5 5 5 5 5 3 115 
29 NUR SALSABILA 5 5 5 1 5 5 5 5 5 4 5 5 5 3 5 4 5 5 4 4 4 5 5 5 5 5 5 5 129 
30 NURUL BASTI SAKIAH 4 4 3 4 3 2 4 3 5 3 5 5 5 5 5 5 4 4 4 5 5 5 5 5 5 5 5 5 122 
31 PUTRI AMANDA SARI 5 4 4 4 5 5 5 5 4 5 5 4 5 4 4 5 4 5 4 5 5 4 5 5 5 5 5 5 130 
32 QAIZAR QAMRIL 5 4 4 3 4 4 5 5 5 4 4 4 4 1 4 3 3 4 3 4 5 5 5 4 4 4 4 3 111 
33 RIZKY ADITYA 5 4 4 4 5 5 5 5 5 5 4 5 4 4 4 4 4 5 5 4 4 5 5 5 5 5 5 5 129 
34 
SHINTA AMELIA NUR 
AZIZAH SL 
5 4 5 4 5 5 5 5 5 4 5 4 5 3 4 5 5 4 5 5 4 5 5 5 4 5 4 5 129 
35 
SITI ARRIFA 
AZZAHRA 
5 5 5 1 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 4 135 
36 SUHASDIN DWI CIPTA 4 4 2 2 2 3 4 2 5 5 4 3 5 5 5 5 5 5 5 5 5 5 5 5 4 4 4 4 116 
37 nurarsylamadahyani 4 4 5 3 4 5 5 4 5 5 4 4 5 3 4 5 5 4 4 4 4 5 5 5 4 4 4 3 120 
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 Lampiran 5  
LEMBAR VALIDASI 
INSTRUMEN  
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester  : VIII / E 
Nama Validator: Sitti Nurpahmi, S.Pd., M.Pd 
Devinisi Operasional 
 Problem-Based Learning (PBL) atau Pembelajaran Berbasis Masalah 
(PBM) adalah metode pengajaran yang bercirikan adanya permasalahan nyata 
sebagai konteks untuk para peserta didik belajar berfikir kritis dan keterampilan 
memecahkan masalah, dan memperoleh pengetahuan (Duch, 1995). Metode ini 
akan diterapkan oleh peneliti di kelas VIII E SMPN 1 Sungguminasa Kab. Gowa 
pada pelajaran Bahasa Inggris.  
Petunjuk 
1. Kami memohon agar Bapak/Ibu memberikan penilaian terhadap skala 
penilaian tes yang telah dibuat. 
2. Dimohon agar Bapak/Ibu memberikan tanda cek (√) pada kolom penilaian 
yang sesuai dengan penilaian Bapak/Ibu. 
3. Untuk penilaian umum, dimohon Bapak/Ibu melingkari angka yang sesuai 
dengan penilaian Bapak/Ibu. 
4. Untuk saran-saran revisi, Bapak/Ibu dapat langsung menuliskannya pada 
pernyataan yang perlu revisi, atau menuliskannya pada kolom saran yang telah 
disiapkan. 
Kerangka Skala Penilaian 
ST/SJ  : Sangat Tepat/Sangat Jelas 
52 
 
T/J  : Tepat/Jelas 
RR  : Ragu-ragu 
KT  : Kurang Tepat/Kurang Jelas 
STT/STJ : Sangat Tidak Tepat/Sangat Tidak Jelas 
 
NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
1. 
Belajar bahasa inggris dengan 
menggunakan metode PBL sangat 
membosankan 
         
 
 
2. 
Metode PBL membuat saya ingin 
tahu lebih lanjut materi pelajaran 
bahasa inggris  
          
3. 
Saya berpartisipasi lebih akif 
dengan metode PBL yang guru 
terapkan di kelas   
          
4. 
Saya merasa malu berbicara bahasa 
inggris di depan teman teman 
          
5. 
Peran guru sebagai fasilitator 
membantu saya lebih sering 
bertanya  
          
6. 
Saya sangat bersemangat 
memecahkan masalah yang di 
berikan oleh guru dengan 
berdiskusi bersama teman teman 
          
 
7. 
Berdiskusi bersama teman 
menambah pengetahuan saya dalam 
belajar bahasa inggris 
          
8. 
Saya senang dengan metode PBL 
yang guru ajarkan dalam pelajaran 
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NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
bahasa inggris 
9. 
Metode PBL yang di terapkan oleh 
guru sangat membantu mengasah 
kemampuan saya dalam berbicara 
bahasa inggris 
          
 
10. 
Metode PBL yang diterapkan guru 
membuat saya semakin aktif 
melafalkan kosa kata bahasa inggris 
          
 
 
11. 
Metode PBL membuat saya merasa 
tertantang untuk dapat menguasai 
pelajaran bahasa inggris 
          
12. 
PBL meningkatkan kemampuan 
saya dalam menganalisis masalah  
          
13. 
Metode PBL melatih kemampuan 
saya dalam berkomunikasi dengan 
baik 
          
14. 
Metode PBL tidak membantu saya 
dalam menyelesaikan masalah 
dalam pembelajaran 
          
15. 
Saya merasa lebih percaya diri 
belajar bahasa inggris dengan 
metode PBL 
          
16. 
Metode PBL membantu saya 
melafalkan kosa kata bahasa inggris 
dengan baik dan benar 
          
17 
Menggunakan bahasa inggris dalam 
berdiskusi membuat saya semakin 
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NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
baik dalam berbahasa inggris  
18 
Metode PBL melatih saya 
menganalisis masalah yang 
diberikan oleh guru 
          
19 
Dengan metode PBL saya selalu 
mengulang ulang materi pelajaran 
Bahasa Inggris di rumah 
          
20 
Metode PBL membuat saya 
berusaha tepat waktu mengikuti 
pelajaran Bahasa Inggris 
          
21 
Metode PBL tidak membatasi saya 
mencari pemecahan masalah 
melalui buku, internet, koran, 
majalah dll   
          
22 
Memecahkan masalah bersama 
teman lebih menyenangkan 
daripada sendirian  
          
23 
Metode PBL membuat saya 
bertanya dan menjawab dengan 
menggunakan bahasa Inggris  
          
24 
Metode PBL meningkatkan 
kemampuan saya dalam 
mengoreksi dan memberi saran 
kepada teman 
          
25 
Saya merasa kemampuan grammar, 
listening, reading, dan speaking 
saya meningkat menggunakan 
metode PBL  
          
55 
 
 
NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
26  
Dengan metode PBL saya lebih 
memperhatikan pelajaran bahasa 
inggris di kelas  
          
27  
Saya mampu mempresentasikan 
hasil masalah yang saya pecahkan 
di depan kelas 
          
28 
Metode PBL tidak membantu saya 
memecahkan masalah dalam 
pembelajaran bahasa inggris 
          
Secara umum tes pemahaman konsep matematika siswa ini: 
1. : Tidak baik, sehingga belum dapat dipakai 
2. : Cukup baik, dapat dipakai tetapi memerlukan banyak revisi 
3. : Baik, dapat dipakai dengan sedikit revisi 
4. : Sangat baik, sehingga dapat dipakai tanpa revisi 
Saran 
 
 
       
 
 
Samata-Gowa,..…………………2018 
       Validator, 
 
 
Sitti Nurpahmi, S.Pd., M.Pd  
NIP. 198740308 200901 2 009 
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LEMBAR VALIDASI 
INSTRUMEN  
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester  : VIII / E 
Nama Validator: Dr. Djuariah Ahmad M.TESOL 
Devinisi Operasional 
 Problem-Based Learning (PBL) atau Pembelajaran Berbasis Masalah 
(PBM) adalah metode pengajaran yang bercirikan adanya permasalahan nyata 
sebagai konteks untuk para peserta didik belajar berfikir kritis dan keterampilan 
memecahkan masalah, dan memperoleh pengetahuan (Duch, 1995). Metode ini 
akan diterapkan oleh peneliti di kelas VIII E SMPN 1 Sungguminasa Kab. Gowa 
pada pelajaran Bahasa Inggris.  
Petunjuk 
5. Kami memohon agar Bapak/Ibu memberikan penilaian terhadap skala 
penilaian tes yang telah dibuat. 
6. Dimohon agar Bapak/Ibu memberikan tanda cek (√) pada kolom penilaian 
yang sesuai dengan penilaian Bapak/Ibu. 
7. Untuk penilaian umum, dimohon Bapak/Ibu melingkari angka yang sesuai 
dengan penilaian Bapak/Ibu. 
8. Untuk saran-saran revisi, Bapak/Ibu dapat langsung menuliskannya pada 
pernyataan yang perlu revisi, atau menuliskannya pada kolom saran yang telah 
disiapkan. 
Kerangka Skala Penilaian 
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ST/SJ  : Sangat Tepat/Sangat Jelas 
T/J  : Tepat/Jelas 
RR  : Ragu-ragu 
KT  : Kurang Tepat/Kurang Jelas 
STT/STJ : Sangat Tidak Tepat/Sangat Tidak Jelas 
 
NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
1. 
Belajar bahasa inggris dengan 
menggunakan metode PBL sangat 
membosankan 
         
 
 
2. 
Metode PBL membuat saya ingin 
tahu lebih lanjut materi pelajaran 
bahasa inggris  
          
3. 
Saya berpartisipasi lebih akif 
dengan metode PBL yang guru 
terapkan di kelas   
          
4. 
Saya merasa malu berbicara bahasa 
inggris di depan teman teman 
          
5. 
Peran guru sebagai fasilitator 
membantu saya lebih sering 
bertanya  
          
6. 
Saya sangat bersemangat 
memecahkan masalah yang di 
berikan oleh guru dengan 
berdiskusi bersama teman teman 
          
 
7. 
Berdiskusi bersama teman 
menambah pengetahuan saya dalam 
belajar bahasa inggris 
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NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
8. 
Saya senang dengan metode PBL 
yang guru ajarkan dalam pelajaran 
bahasa inggris 
          
9. 
Metode PBL yang di terapkan oleh 
guru sangat membantu mengasah 
kemampuan saya dalam berbicara 
bahasa inggris 
          
 
10. 
Metode PBL yang diterapkan guru 
membuat saya semakin aktif 
melafalkan kosa kata bahasa inggris 
          
 
 
11. 
Metode PBL membuat saya merasa 
tertantang untuk dapat menguasai 
pelajaran bahasa inggris 
          
12. 
PBL meningkatkan kemampuan 
saya dalam menganalisis masalah  
          
13. 
Metode PBL melatih kemampuan 
saya dalam berkomunikasi dengan 
baik 
          
14. 
Metode PBL tidak membantu saya 
dalam menyelesaikan masalah 
dalam pembelajaran 
          
15. 
Saya merasa lebih percaya diri 
belajar bahasa inggris dengan 
metode PBL 
          
16. 
Metode PBL membantu saya 
melafalkan kosa kata bahasa inggris 
dengan baik dan benar 
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NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
17 
Menggunakan bahasa inggris dalam 
berdiskusi membuat saya semakin 
baik dalam berbahasa inggris  
          
18 
Metode PBL melatih saya 
menganalisis masalah yang 
diberikan oleh guru 
          
19 
Dengan metode PBL saya selalu 
mengulang ulang materi pelajaran 
Bahasa Inggris di rumah 
          
20 
Metode PBL membuat saya 
berusaha tepat waktu mengikuti 
pelajaran Bahasa Inggris 
          
21 
Metode PBL tidak membatasi saya 
mencari pemecahan masalah 
melalui buku, internet, koran, 
majalah dll   
          
22 
Memecahkan masalah bersama 
teman lebih menyenangkan 
daripada sendirian  
          
23 
Metode PBL membuat saya 
bertanya dan menjawab dengan 
menggunakan bahasa Inggris  
          
24 
Metode PBL meningkatkan 
kemampuan saya dalam 
mengoreksi dan memberi saran 
kepada teman 
          
25 
Saya merasa kemampuan grammar, 
listening, reading, dan speaking 
saya meningkat menggunakan 
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NO 
SOAL 
SKALA PENILAIAN 
Ketepatan Kejelasan 
ST T RR KT STT SJ J RR KJ STJ 
metode PBL  
26  
Dengan metode PBL saya lebih 
memperhatikan pelajaran bahasa 
inggris di kelas  
          
27  
Saya mampu mempresentasikan 
hasil masalah yang saya pecahkan 
di depan kelas 
          
28 
Metode PBL tidak membantu saya 
memecahkan masalah dalam 
pembelajaran bahasa inggris 
          
Secara umum tes pemahaman konsep matematika siswa ini: 
5. : Tidak baik, sehingga belum dapat dipakai 
6. : Cukup baik, dapat dipakai tetapi memerlukan banyak revisi 
7. : Baik, dapat dipakai dengan sedikit revisi 
8. : Sangat baik, sehingga dapat dipakai tanpa revisi 
Saran 
 
 
       
 
 
Samata-Gowa,..…………………2018 
       Validator, 
 
Sitti Nurpahmi, S.Pd., M.Pd  
NIP. 198740308 200901 2 009 
